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Introduction-A The City in Different Times and Places 


I. OBJECTIVES 
A. Basic Skills: Map study skills (reading a 


map); using a time line; reviewing the con- 
cept “parents ago.” 


B. Concept: Cities have existed in many times 


and places. 


Il, PROCEDURE 
A. Let’s Talk About: Discuss how cities came 


into being. Explain that cities have been 
built in most parts of the world and are 
unevenly distributed over the earth. Ask 
the students how cities differ. (Age, size, 
appearance, population) Then discuss the 
term ancestor. Explain that ancestors are 
relatives who lived in the past. (If neces- 
sary, review the term relative.) Ask the 
students what cities some of their ancestors 
lived in. Emphasize the fact that cities 
existed many years ago in many places. 


. Let’s Do: Have the students look at pages 6 


and 7 in their Problems Book. Explain that 
the time line on page 6 represents different 


Introduction-A The City in Different 
Times and Places 
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generations of their ancestors (each genera- 
tion, or “parent ago,” represents about a 
thirty-year time span). Point out that cities 
appear on the line at one of their peaks of 
development in terms of “parents ago.” Tell 
the students to locate each city listed on the 
time line on the world map found on page 7 
in their Problems Book. (The students can 
refer also to the maps in their text.) Have 
them color the dot for each city with the 
color specified in the “parents ago” legend 
on page 7. 

C. Let’s Think About: Use a “parents ago” 
time line to discuss the location of other 
cities in time and place. Then discuss what 
man can learn from studying ancient and 
modern cities all over the world. 


I. PERFORMANCE EXPECTATION 
Given the age and location of his own city, 
each student should be able to find it on a time 
line and on a world map. 





Parents ago Color 
0-5 red 
43-73 blue 
74-120 brown 

















Introduction-B Where Has Man Built Most of His Cities? 


I. OBJECTIVES page is applicable to Area 1, Area 2, Area 
A. Basic Skills: Map study skills: reading a 3, or Area 4. Have them mark their answers 
map and using inductive reasoning. in the appropriate box or boxes. 
B. Concept: Cities have developed in areas C. Let’s Think About: Discuss the students’ 
where it is easy for man to work and trade. answers. Then ask them whether there is a 
relation between the number of cities an 
II. PROCEDURE area has and how easy it is to work there. 
A. Let’s Talk About: Discuss the fact that Have them locate less habitable but popu- 
cities are located all over the world but that lated areas on the globe or world map and 
some areas have more cities than others. ask them why these exceptions exist. 
Point out some of these areas on a globe or 
world map. It. PERFORMANCE EXPECTATION 
B. Let’s Do: Have the students look at page 8 Each student should be able to point out on a 
in their Problems Book. Explain that each world map areas where there are many cities 
picture represents the area to which it is and few cities and draw correct inferences 
tied on the map. Then tell them to decide about the quality of these environments for 
whether each statement at the bottom of the work and trade. 


Introduction-B Where Has Man Built 
Most of His Cities? 





Area 1 Area2 Area3 Area 4 


Many cities 


Few cities 








O 
Hard place to work and trade O 
O 


Easy place to work and trade 





1-A Workers in the City’s Systems 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: A city is made up of many dif- 
ferent systems. 


II, PROCEDURE 
A. Let’s Talk About: Discuss the different sys- 
tems in a city (natural, economic, political, 
legal, social, cultural). Point out that the 
cultural system incorporates not only in- 
stitutions that stand for beliefs (churches) 
but also institutions and experts that invent 
new ideas (universities) or communicate 
ideas (television, newspapers). Explain 
that the people living in a city make the sys- 
tems go and that the systems make the city 
work. Then explain that people may be in- 


he is involved in the social system (he lives 
in a particular neighborhood in the city and 
interacts with many people) ; he may be in- 
volved in the political system (he votes for 
the candidates of his choice in an election) ; 
and so on. 


. Let’s Do: Have the students look at page 9 


in their Problems Book. Tell them to study 
the systems listed in the pie chart. Then 
have them write in the box by each title the 
number of the one system that is most im- 
portant to each person illustrated. 


. Let’s Think About: Discuss the students’ 


answers. Then discuss the problems a city 
might face when its systems are out of bal- 
ance. Discuss how a person can belong to 
more than one system and why this might 
cause problems. 


volved in more than one system of a city. 
For example, a factory worker is involved 
in the economic system (he helps produce 
goods and consumes goods and services) ; 


1-A Workers in the City’s Systems 


il. PERFORMANCE EXPECTATION 
Each student should be able to list several ways 
in which the systems in his city make his city 
work. 








It 


(——) Teacher 





(~~) Mayor's assistant 


( 4] 
=| CJ Minister 














1-B Changes in One System Can Cause 
Changes in Other Systems 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


torial information in order to reach con- 
clusions. 


B. Concept: Changes in one system can cause 


changes in other systems in the city. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss the functions of 


some of the systems in a city (natural, 
social, economic, and so on). Then explain 
that these systems are interrelated —that a 
change in one system can cause changes in 
other systems. For example, a change in the 
natural system (a flood) can affect the 
social and economic systems (destruction 
of many homes and businesses). 


B. Let’s Do: Have the students look at page 10 


10 


in their Problems Book. Explain that the 
picture on the left-hand side of the page 
illustrates a change that has recently oc- 


Hil. 


curred in the housing system (a new apart- 
ment building has been built). Then explain 
that this change will affect the four systems 
shown on the right-hand side of the page. 
Tell the students to decide what kinds of 
changes they think will occur and to write 
their answers in the blank space provided 
under each picture. 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss the following ques- 
tions: 

e What systems were affected? 

e What other systems might have been 
affected? 

e Is there a limit to a system’s expan- 
sion? 


PERFORMANCE EXPECTATION 

Each student should be able to explain how a 
change in one system can cause changes in 
other systems in the city. 


1-B Changes in One System Can Cause 
Changes in Other Systems 





Housing system 


Transportation system Educational system 


















































1-C Mutual Respect in the City 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. B 
B. Concept: Mutual respect is necessary for 
people to live together in harmony in the 
city. 


II. PROCEDURE 


more important in the city, where many 
people live and depend on one another to 
meet their needs. 


. Let’s Do: Have the students look at the pic- 


tures on page 11 in their Problems Book. 
Tell them to decide whether each picture 
illustrates mutual respect. Then have them 
mark an X in the appropriate box at the 
bottom of each picture. 


A. Let’s Talk About: Discuss the term mutual C. Let’s Think About: Discuss the students’ 


respect. Explain that having respect for 
someone means showing consideration for 
him. Then explain that respect is mutual 
when people show consideration for each 
other. Point out that students and teachers 
work together in harmony when they re- 


answers. Then discuss other examples of 
mutual respect or disrespect in the city. Ask 
the students to suggest ways in which people 
can learn to respect one another. 


spect one another. If they do not respect Il. PERFORMANCE EXPECTATION 

one another, conflicts or unhappiness might Each student should be able to list several 
develop and their work would not get done. ways in which mutual respect is shown in the 
Then discuss why mutual respect is even city. 


1-C Mutual Respect in the City 
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2-A Interchange of Goods and Services 


I. OBJECTIVES 


A. Basic Skills: Drawing inferences from pic- 


torial information in order to reach conclu- 
sions. 


B. Concept: Rural communities, small towns, 


and cities are interdependently connected 
for exchange of goods and services. 


Il. PROCEDURE 


A. Let’s Talk About: Discuss why all com- 


munities in our country depend on each 
other. Explain that rural (farm) communi- 
ties produce the food and fiber that are 
needed by people everywhere. Small towns 


ers use in their production of food. 


B. Let’s Do: Have the students look at the pic- 


C 


tures at the top of page 12 in their Prob- 
lems Book. Tell them to answer each ques- 
tion at the bottom of the page by writing 
an X in the proper column next to each 
question. 

Let’s Think About: Discuss how the break- 
fast the students ate depended on the efforts 
of people in rural communities, small 
towns, and big cities in order to get to their 
breakfast tables. Ask them to name other 
goods they commonly use that illustrate 
similar interdependence. 


provide many direct services for those who 
live in rural communities. They receive the 
farmers’ harvests, which they send on to 
big cities for processing and marketing. Big 
cities manufacture both the consumer goods 
needed by people in small towns and rural 
communities and the machinery that farm- 


Il. PERFORMANCE EXPECTATION 
Each student should be able to choose a good 
or service and draw a diagram showing how it 
connects the rural community, the small town, 
and the city. 


2-A Interchange of Goods and Services 





Directions: Read each question. Then write an X 
in the proper space next to each question. 





Large city 


community 





1. Where does the farm community sell its 
wheat? 





2. Where is the wheat milled into flour? 





3. Where does the farm community buy its trac- 
tors? 





4. Where is the tractor factory located? 





5. Must the tractor factory be located near a 
small town or near a large city? 
6. Where does the farm community buy feed for 
its animals? 

7. Where does the farm community's animal 
doctor live? 
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2-B Different Kinds of Markets 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: There are many different kinds of 
markets. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss the ways in 
which markets differ. Explain that different 
markets sell different goods and services. 
For example, there are fish markets, furni- 
ture markets, grain markets, housing 
markets, job markets, money markets, veg- 
etable markets, and so on. Then discuss the 


resell them to consumers. 


B. Let’s Do: Have the students look at the 


pictures on page 13 in their Problems Book. 
Tell them that each picture represents a dif- 
ferent market. Then tell them to study each 
picture and decide what market is shown in 
each case. Have them write the name of the 
market in the blank space under each pic- 
ture. (The correct answers: grain, money, 
housing, job) 


. Let’s Think About: Discuss the students’ 


responses. Then ask them whether each 
market is more likely to be a retail market 
or a wholesale market. (The correct an- 
swers: wholesale, retail, retail, retail) 


difference between retail and wholesale 


markets. Tell the students that retail mar- If. PERFORMANCE EXPECTATION 
kets sell goods and services directly to the Each student should be able to list several dif- 
consumer, whereas wholesale markets sell ferent kinds of markets and to say whether 
goods and services to businesses that in turn each is a retail or a wholesale market. 


2-B Different Kinds of Markets 





What markets are these? Money Fish Grain Job Housing Vegetable 
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2-C Markets Depend on Each Other 


I. OBJECTIVES 
A. Basic Skills: Interpreting pictorial informa- 


tion and using inductive reasoning. 


B. Concept: Markets are related to each other, 


and a change in one market can affect other 
markets. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the ways in 


which news affects the markets of cities and 
nations. Explain that national news affects 
markets throughout the nation (including 
local markets), whereas local news affects 
only local markets. News may have either 
positive or negative effects on markets. 
Good news will tend to increase consumer 
demand for goods and services; bad news 
will tend to decrease consumer demand. 


B. Let’s Do: Have the students look at page 14 


14 


in their Problems Book. Tell them to read 
each headline and then look at the list of 
markets on the right-hand side of the page 


and decide which of the markets might be 
affected by each headline. Have them write 
their answers in the blank spaces provided 
under each headline. 


C. Let’s Think About: Discuss the students’ 


answers. As long as students give good 
reasons for their choices, their answers 
should be accepted. Then discuss how the 
rise and fall of the prices of goods and ser- 
vices determines what goods and services 
will be produced. For example, if the price 
of butter rises, people will buy more mar- 
garine and less butter. Manufacturers then 
will produce more margarine and less but- 
ter to match the change in consumer de- 
mand. 


III. PERFORMANCE EXPECTATION 


Given one market, each student should be able 
to list several different markets that would be 


affected by changes in this market. 


2-C Markets Depend on Each Other 





How many markets would these headlines affect? 





AEWS 


NEW CAR PLANT 
TO BE BUILT IN OUR TOWN 




















AEWS 
CORN PRICES GO UP 














Markets 

Housing 

Car 

Cattle 

Machine tools 
Department store 
Airplane 
Furniture 

Oil 

Money 


Tractor 











3-A Ideas People Bring to Cities 


I. OBJECTIVES 
A. Basic Skills: Using reasoning in order to 
reach conclusions. 
B. Concept: The ideas that people bring to 
cities can improve life in the cities. 


II. PROCEDURE 

A. Let’s Talk About: Discuss the different 
ways in which people with creative ideas 
can improve cities. For example, architects 
design buildings that improve the city’s 
visual appearance. City planners and gov- LC 
ernment specialists are concerned with 
problems in the city such as traffic, housing, 
and pollution. They try to improve living 
conditions in the city. Social workers and 
clergymen help people who need assistance 
in solving their personal problems. They 
help others improve their personal lives. 


work accomplished as a writer, business- 
man, lawmaker, or in one of the other 
categories listed. Ask them to write each 
person’s name in the left column across 
from his occupation. Then have them 
briefly describe in the right column the 
work that each person has accomplished. 
If they wish, students may write about more 
than one person in each category or about 
a person whose work is not included in the 
categories listed. 

Let’s Think About: Discuss the students’ 
answers. Then ask the students to discuss 
ways in which people’s relationships to 
each other can be improved. (Civil rights 
organizations, for example) Emphasize the 
importance of freedom for the expression 
of these ideas. 


B. Let’s Do: Have the students look at page 15 II. PERFORMANCE EXPECTATION 
in their Problems Book. Tell them to choose Each student should be able to list several ways 
a person in their area who is known for people can improve life in the cities. 


3-A Ideas People Bring to Cities 





People What Was His Idea? 





Writer 





Businessman 





Lawmaker 





Architect 


Artist 


Volunteer worker 


f Educator 
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3-B Places, People, and Ideas 


I. OBJECTIVES 
A. Basic Skills: Using inductive reasoning in 
order to answer questions. 
B. Concept: Cities offer many outlets for crea- 
tive ideas. 


Il. PROCEDURE 


tion of ideas. Tell them to list in the blank 
spaces under each field some of the organi- 
zations that cities offer as outlets for per- 
sons with creative ideas in that field. Then 
have them write at least one job title in the 
blank space next to each job description 
listed at the bottom of the page. 


A. Let’s Talk About:*Discuss some of the out- C. Let’s Think About: Discuss the students’ 
lets cities might offer persons with creative answers. Then discuss how important it is 
ideas. Explain that cities might contain to maintain these organizations. Encourage 
concert halls, art galleries, and museums the students to find out which of the organi- 
for persons who are artistic or interested in zations they listed are maintained as profit- 
the arts. They might contain theaters and motivated businesses, which by taxes, and 
publishing companies for writers, and head- which by voluntary contributions. 
quarters of large corporations for business- 
men. Il. PERFORMANCE EXPECTATION 


B. Let’s Do: Have the students look at the top 
of page 16 in their Problems Book. Explain 
that each heading is a different classifica- 


Each student should be able to list several out- 
lets provided by his city for people with crea- 
tive ideas. 


3-B Places, People, and Ideas 














Communication 


























6. Someone who paints pictures in a city 
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1. Someone who tells what is going on in the city, nation, and world 
2. Someone who brings music to a city 


5. Someone who builds buildings 











3. Some one who develops ideas for new, better, or cheaper goods 
4. Someone who discovers new medicines 








3-C Communication in the City 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information and using inductive rea- 
soning. 
B. Concept: Cities are big communication cen- 
ters and storehouses of ideas. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss how ideas are 
transmitted. Explain that ideas are com- 
municated through speaking, writing, and 
the fine arts. Then explain that New York 
is the world’s greatest marketplace of ideas 
and that Manhattan Island is its communi- 
_-eation center. Point out that newspaper, 
magazine, and book publishers, large uni- 
versities, radio and television stations, con- 
cert halls, theaters, museums, galleries, and 
libraries are located there. Then point out 
that the United Nations, where people ex- 


in their Problems Book. Explain that all the 
organizations listed next to the map on the 
right-hand side of the page are located 
within an area of a few square miles on the 
island of Manhattan. Then tell them to de- 
cide whether each organization deals with 
written communication, spoken communi- 
cation, or communication through the arts, 
and to write its number in the blank space 
under the appropriate heading or headings 
on the left-hand side of the page. 


C. Let’s Think About: Discuss the students’ 


answers. Then discuss some of the benefits 
of communication centers. (People are kept 
informed about one another’s ideas, so dif- 
ferences between their ideas are lessening; 
communication between specialists with 
ideas helps to build a better world.) 


change ideas about world problems, is also Il. PERFORMANCE EXPECTATION 
located there. Each student should be able to list several 
B. Let’s Do: Have the students look at page 17 methods of communication in his own city. 


3-C Communication in the City 





Written communication 


Some Important Places 
in New York City 














1.—Columbia University 








Spoken communication ; 
2.—New York Philharmonic. 
Symphony Orchestra 








3.—Lincoln Center for the 
Performing Arts 








4.—CBS Television 








5.—McGraw-Hill 


Communication through the arts Book Company 





6.—New Yorker 
magazine 

















7.—Museum of 
Modern Art 
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4-A Wants or Political Demands? 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


torial information in order to reach conclu- 
sions. 


B. Concept: In the political process, people 


express wants that influence the decisions 
made by the government. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss the difference 
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between an individual want and a political 
demand. Explain that wants that can be 
met only through the political system be- 
come political demands. Political demands 
may be made by individuals or informal 
groups, by candidates for public office, by 
organizations (for example, labor unions, 
chambers of commerce), and so on. Ask 
the students whether each of the following 
situations illustrates a want or a political 
demand. 

e A person living in a poorly heated 


apartment asks his landlord to have 
the heating system fixed. 

e A person complains to his alderman 
about the poor police protection in his 
area of the city. 


B. Let’s Do: Have the students study each 


picture on page 18 in their Problems Book 
and decide whether the person in the pic- 
ture is expressing a want or a political de- 
mand. Then have them write W (want) or 
PD (political demand) in the box next to 
each picture. 


. Let’s Think About: Discuss the students’ 


answers. Then discuss how people can ex- 
press political demands through political 
organizations by working for the candidates 
and laws that they prefer. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list several 
political demands that have been met by the 
government of his city. 


4-A Wants or Political Demands? 





BETTER SCHOOLS | #iRaae 


COMPLAINTS 


























4-B What Makes the City’s Tax Income Rise or Fall? 


I. OBJECTIVES 
A. Basic Skills: Analyzing information in order 
to reach conclusions. 
B. Concept: Government officials decide how 
to pay for the goods and services that the 
government produces. 


II. PROCEDURE 

A. Let’s Talk About: Discuss some of the 
goods and services produced by the city 
government (city parks, street lighting, hos- 
pitals, garbage collection, social welfare). 
Then discuss some of the ways in which the 
government pays for these goods and ser- 
vices (personal property taxes, taxes on 
cigarettes and gasoline, income from city 
parking meters, and so on). 

B. Let’s Do: Have the students read the state- 
ments on the top half of page 19 in their 
Problems Book. Have them decide whether 
each statement would cause a rise or a fall 


4-B What Makes the City’s Tax 
Income Rise or Fall? 


in the city’s tax income. Then tell them to 
mark an X in the proper column across 
from each statement. Next, have them de- 
cide whether each statement at the bottom 
of the page would cause a rise or a fall in 
the city’s spending. Tell them to mark an X 
in the proper column for each statement. 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss the problems that 
might arise when the government cannot 
increase its income to meet the growing 
needs and wants of the people (overcrowd- 
ing in schools, less money for the needy, 
fewer recreational areas). 


I. PERFORMANCE EXPECTATION 
Each student should be able to list several 
factors that would affect the city’s tax income 
and spending power and explain the effect of 
each factor. 





What makes the city’s tax income rise or fall? 


Anew factory moves to the city. 

The city council increases taxes. 

Business sales rise. 

Business sales fall. 

Many families move to the suburbs, 

New families move into the city. 

The city tears down houses to build a parking lot in the 
city’s business area. 

The city builds atoll bridge. 

The city decides to charge an amusement tax on 
tickets to the zoo. 


ut 
2: 
3. 
4. 
5. 
6. 
ifs 
8. 
9. 





What makes the city’s spending rise or fall? 


. The city builds a toll bridge. 

. Many needy families move to the city. 

. The city builds anew zoo. 

. The city tears down houses to build a parking lot in the 
city’s business area. 

. The city hires more policemen. 

. The city must replace its old fire trucks. 

. The city decides to build anew school. 
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Athens Important Places in Athens 


I. OBJECTIVES 

A. Basic Skills: Map study skills: using a pic- 
ture map and inductive reasoning in order 
to reach conclusions. 

B. Concept: The physical design of Athens re- 
flected the values of the people by empha- 
sizing the important meeting places and 
temples. 


Il. PROCEDURE 
A. Let’s Talk About: Have the students look 
at page 20 in their Problems Book. Discuss 
the physical design of Athens and how it 
reflected the values of the people. Empha- 
size that the Acropolis is in the center of 
the city. Explain that the important meeting 
places and temples were on or near the 
Acropolis. People came to the Agora at 
the foot of the Acropolis to trade goods and 
ideas and to participate in the government. 
In this area of the city, citizens had personal 
contact with each other and were able to 
participate freely and actively in the gov- 
ernment. Help the students discover that 
Athenian citizens valued highly their right 
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and their responsibility to participate in the 
governing and running of the city. 

B. Let’s Do: Tell the students to study the pic- 
ture map of Athens on page 20 in their 
Problems Book. Have them locate the 
Acropolis, the Temple of Athena (Par- 
thenon), the Agora, the Council House, and 
so on. Then tell them to refer to the text 
and information on the map to fill in the 
blank space or spaces in each sentence on 
page 21 in their Problems Book. Some of 
the answers will be the same. 

C. Let’s Think About: Discuss the students’ 
answers. Then review the functions of the 
Agora (religious, governmental, business, 
educational, legal, social). Compare the 
functions of the Agora with those of busi- 
ness sections of cities today. Discuss several 
similarities and differences. 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list several 
ways in which a city may reflect the values of 
its people. 





Directions: Study the picture map of important places in 
Athens. Then read the following sentences. Fill in the 
blanks carefully. 


1. On the stood the 3. Menandboysspent much time inthe 





temple of Athena. The Athenians looked up to . The 








a sEUEN LENE was in a shady grove of trees out- 


“Help us, O Athena, to bring honor to your 
" e ! side the walls. Here the men and boys enjoyed 
city.” 
sports and discussed ideas with the wise 
. The was the 





men. 
busiest place in Athens. Here the Athenians 





came to work in offices, stores, and work- 


shops. They came to shop. They came to 4, From time to time, the Athenian citizens met 
worship. They came to serve in the law . 

, On) =e es They discussed 
courts. They came to be with other people 


and discuss ideas and learn the news. new plans for Athens and voted on new laws. 
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Peking Different Cities, Different Beliefs 


I. OBJECTIVES 
A. Basic Skills: Analyzing information in order 


to reach conclusions. 


B. Concept: Peking is a city where the people’s 


present life reflects the revolution in their 
nation. 


II. PROCEDURE 
A. Let’s Talk About: Review the history of 


Peking as presented in the text. Emphasize 
how Peking has changed. Explain that 
today the entire city is open to the people 
— anyone can walk in the Imperial City or 
Forbidden City. 


B. Let’s Do: Have the students look at page 22 


pose 


in their Problems Book. Tell them to read 
each statement and decide whether it refers 
to a city in the United States, to Peking, or 


to both cities. Have them mark an X in the 
appropriate column or columns. 

C. Let’s Think About: Discuss the students’ 
answers. Ask them why life in cities in the 
United States differs from life in Peking 
(different concept of freedom, differences in 
economic and political beliefs). Then dis- 
cuss President Nixon’s trip to China in 
1972. Explain that his trip was important 
because it was an effort to find common 
interests between people of different politi- 
cal and economic beliefs. 


il. PERFORMANCE EXPECTATION 
Each student should be able to describe some 
of the ways in which cities in the United States 
are different from Peking. 


Peking Different Cities, Different Beliefs 
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Peking U.S. City 


For many, many years, people who were rich or who were 
members of anoble class had all the privileges. 





2. Factories are owned by the government. 





. Big factories own farmland and the workers’ families farm this 


land. 





The customs of the people are more than a thousand years old. 





c 


. Many changes are taking place. 





. The people feel they have little in common with people living on 


farms. 





. The people are trying to be a part of the farm life. 








. Many people spend part of each year working on farms to gain 


respect for the village people. 





. Most people own cars, 





. Most people ride bicycles. 








5-A Fighting Power with Power 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information and other data in order 
to reach conclusions. 
B. Concept: People in a city form groups on 
the basis of similar problems. 


II. PROCEDURE 

A. Let’s Talk About: Discuss some of the 
problems people living in ghetto areas of a 
city might face (low-quality but expensive 
food in grocery stores, poor living condi- 
tions, and so on). Then discuss the term 
consumer union or consumer group. Ex- 
plain that it refers to a group of people 
working together to meet their needs (better 
and cheaper food, better housing, and so 

on). Ask the following questions: 
e Why might a food store chain send 
lower-quality food to a ghetto area 
than to a suburban area? (People liv- 
ing in a ghetto do not have the power 

to demand better food.) 

e Why might a food store charge higher 
prices in a ghetto area? (Higher crime 
rate makes ghettos undesirable to new 
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Hil. 





They meet and decide to: 
move somewhere else 








This family lives in poor hous- 
ing. Other families live in the 
building, too. They cannot move 
anywhere else. 


They talk to the landlord. They 
want him to fix up the building. 
He ignores their complaints. He 
refuses to fix up the building. 


withhold their rent 

do nothing 

CO go to the health offices in 
the city 























The prices in this store are too 
high. The food is often bad. 
There is nowhere else to shop 
near here. 





They try to talk to the shop 
owner. They want him to lower 
prices, They want better food. 
He says no. 





They meet and decide to: 

do nothing 

© shop somewhere else 
form a consumer group 


























store owners; people do not have 
means of transportation to shop else- 
where.) 


B. Let’s Do: Have the students study each set 


C 


e 


of pictures on page 23 in their Problems 
Book. Then tell them to write an X in the 
box under each picture in the third column 
that represents the best solution to the 
problem illustrated in the first two pictures. 
Let’s Think About: Discuss the students’ 
answers. (Students may choose “withhold 
rent” as the best answer to the first set of 
pictures. Explain that in most states this 
action is illegal, and that although this 
course of action might be effective, no one 
has the right to take the law into his own 
hands.) Then ask the following questions: 
e Are consumer groups formed mainly 
in ghetto areas? Why, or why not? 
e Will consumer groups grow stronger 
in the future? Why? 


PERFORMANCE EXPECTATION 

Each student should be able to list several 
ways in which a consumer group might im- 
prove living conditions in his city. 
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5-B The Ethnic Community— Past and Present 


I. OBJECTIVES 
A. Basic Skills: Map study skills: using a map 
and textual information to answer ques- 
tions. 
B. Concept: The close ethnic communities of 
the past are deteriorating in the face of 
change. 


Il. PROCEDURE 
A. Let’s Talk About: Review the term ethnic 
communities or ethnic neighborhoods. Ex- 
plain that immigrants formed these com- 
munities because they wanted to be near 
others with similar customs and _ beliefs. 
The immigrants had their own schools and 
churches, in which their language and cus- 
toms were taught. Then discuss why ethnic 
neighborhoods change as residents move 
out and new families move in. Point out 
that changes can occur in housing, 


5-B The Ethnic Community—Past 
and Present 











1. In this ethnic community, where would the 3. What language would the children be taught 
people be likely to shop? in their schools? 

L) Outside their community O Their ethnic language 

In their own community (J Only English 











. What kinds of foods would the shops in the 4, Would the people mix freely with the people 
community carry? in other communities? 


Some ethnic foods 0) Probably 
_] The same as stores in other communities 0) Probably not 




















churches, and businesses. 

B. Let’s Do: Have the students study the maps 
on pages 24 and 25 in their Problems Book. 
Then tell them to answer the questions be- 
low each map by writing an X in the box 
next to the answer they choose. 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss some of the benefits 
and drawbacks of ethnic communities. 
(Ethnic groups are able to preserve more of 
their own culture; some groups are con- 
cerned only with their own needs, at the 
expense of the needs of other groups.) Ask 
the students why many ethnic communities 
resist associating with other groups. 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list several 
characteristics of an ethnic neighborhood. 








1. Why has the ethnic community changed? 4. Why is there anew high-rise housing develop- 
When the children grew up, they moved ment in the neighborhood? 


away. UO It is for new people with more income. 














O The old residents grew tired of their ethnic Oo 


: More people want to live in an ethnically 
community. 


mixed community. 





2. Why is the church for sale? 
0 A bigger one is going to be built. 
0 The new people moving into the neighbor- 
hood don't go to that church, 
3. Why are the businesses for sale? 
1 They couldn't expand. 
(J) The new people buy goods elsewhere. 








More families have moved to the commu- 
nity from the suburbs. 
. What will happen to the community now? 
C It will become more run-down. 
C It will begin to improve. 
1 We don’t know. 
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5-C Why Do Conflicts Arise? 


I. OBJECTIVES 


A. Basic Skills:. Drawing inferences from evi- 


dence presented in order to reach conclu- 
sions. 


B. Concept: Conflicts between individuals can 


be settled peacefully in many different 
ways. 


II. PROCEDURE 
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A. Let’s Talk About: Discuss several ways in 


which conflicts can be settled peacefully. 
Lead the students to discover some ways in 
which conflicts can be settled: by knowing 
all the facts; by compromise; by the deci- 
sion of an impartial third party; according 
to the law. 


. Let’s Do: Have the students look at page 26 


in their Problems Book. Tell them to look 
at the first picture and decide how the 
boys might settle the conflict by finding all 
the facts. Have them write their solution in 
the blank space provided next to the pic- 
ture. (The boy who thought he was being 
laughed at asked the other boys why they 
were laughing at him. He discovered they 
were laughing not at him but at a joke.) Tell 
the students to look at the second picture, 
decide how the boys might settle their dif- 


ferences by compromising, and write their 
solution in the blank space next to the pic- 
ture. (The boys decided to take turns pitch- 
ing—one this time and the other the next 
time.) Tell the students to look at the third 
picture, decide how the men might settle 
their differences through a decision by a 
judge, and write their solution in the blank 
space next to the picture. (The judge told 
an expert to measure the boundary lines. 
The peach tree was far inside one man’s 
boundary lines—the peaches belonged to 
him. The other man had to obey the deci- 
sion.) 

C. Let’s Think About: Discuss how conflicts 
between groups or neighborhoods in a city 
might be resolved peacefully. (People from 
different groups or neighborhoods can set 
aside conflict when they recognize that the 
benefits of working together for a common 
goal are greater than the benefits derived 
from continuing the conflict.) 


It. PERFORMANCE EXPECTATION 
Each student should be able to list several 
ways in which conflicts can be resolved peace- 
fully. 
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facts. How? 




















The boys settled their differences by each giving in a 
little. How? 




















The men settled their differences through decision under 
the law. How?. 


























6-A Where to Go 


I. OBJECTIVES 
A. Basic Skills: Map study skills: reading a 
map and using a legend to answer ques- 
tions. 
B. Concept: The city can help people satisfy 
their needs. 


Il. PROCEDURE 
A. Let’s Talk About: Review some of the phys- 
ical (food, clothing), psychological (op- 
portunity to prove one’s capabilities), and 
social (companionship) needs of people. 
Discuss how a city can help people satisfy 
their needs. Then explain that a city might 
contain many kinds of businesses so that 
people can find jobs they enjoy; it might 
contain such services as civil rights offices, 
legal aid centers, and mental health cen- 
ters to help people solve their problems; it 
might contain museums, art galleries, con- 


B. Let’s Do: Have the students look at page 27 


in their Problems Book. Tell them to study 
the legend in the lower right-hand corner 
of the map and locate on the map each 
place listed in the legend. Then have them 
answer each question at the bottom of the 
page by drawing the symbol of the place 
where they would go. 


- Let’s Think About: Discuss the students’ 


answers. Then discuss what might happen 
if a city does not satisfy people’s needs. 
(People who cannot find work they enjoy 
may lose their self-confidence; people who 
cannot find outlets for their artistic talent 
may never develop their talent; people who 
cannot improve their living conditions may 
lose hope of a better life and turn to crime; 
and so on.) 


cert halls, schools of music, and other cul- 
tural resources that allow people to enjoy 
the arts and to express themselves artisti- 
cally. 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list at least two 
ways in which his city satisfies the needs of the 
people. 
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Where would you go to— 
1. help people who have legal problems? ___ 6. learn to play an instrument? ___ 
2. be an accountant for a corporation? —___ 7. help plan a new neighborhood? ____ 
3. find things that were made in the past? __ 8. listen to music? ___ 
4. talk to aclergyman? 9. teach someone to play the piano? ___ 
5. ask about your rights? 10. listen to someone preach a sermon? 
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6-B Jobs Can Meet Different Needs 


I. OBJECTIVES 


A. Basic Skills: Drawing inferences from pic- 


torial information in order to reach conclu- 
sions. 


B. Concept: A city offers many different kinds 


of jobs to meet the needs of the people. 


Il. PROCEDURE 
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A. Let’s Talk About: Discuss how jobs help 


meet the needs of people. Review the dif- 
ferent forms of satisfaction people want 
from their jobs: money, success, enjoy- 
ment, service. Point out that some people 
want jobs offering a high income; others 
want interesting jobs even if the income is 
low. Then ask the students the following 
questions: 
e Js it more important to do ajob well or 
to be well paid? 
e Would you rather do a job you enjoy 
and earn 25 cents or do a job you dis- 
like and earn a dollar? Why? 


. Let’s Do: Have the students look at page 


28 in their Problems Book. Tell them to de- 
cide whether each want ad describes a job 
offering a good income, a job leading to 
success in a particular field, a job that is 


enjoyable, or a job that provides a service 
for other people. Then have them write the 
number of the appropriate heading or head- 
ings in the circle below each want ad. 


C. Let’s Think About: Discuss the students’ 


answers. Then discuss why it is important 
for a person to have what he considers the 
right job. Ask the following questions: 

e Are people happier when they like 
their jobs? Why? 

e Do people act differently toward their 
family and friends when they dislike 
their jobs? Why? 

Ask students the following riddles: 

e J know a person who is unhappy even 
though he has a high salary. What 
could be the reason? 

e I know a person who is happy even 
though he has a low salary. What 
could be the reason? 

e J know a person who is moving from 
job to job. What could be the reason? 


Il. PERFORMANCE EXPECTATION 


Each student should be able to list several 
ways in which jobs help people meet their 
needs. 
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6-C Agencies Help People 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


B. 


torial information and other data in order 
to reach conclusions. 

Concept: A city has many volunteer and 
government agencies available for persons 
who need help in satisfying their needs. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss some of the 


Se 


organizations in a city that help people with 
particular problems (mental health ser- 
vices, family counseling services, boys’ 
clubs, big brother programs, state employ- 
ment agencies, Alcoholics Anonymous, and 
so on.) Review their areas of specialization 
and their functions. 

Let’s Do: Have the students look at page 29 
in their Problems Book. Tell them to study 
each picture and caption and decide which 
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agency listed in the column at the right 
would be able to help the person described. 
Then have them write the letter of the ap- 
propriate agency in the small box next to 
each person pictured. 

Let’s Think About: Discuss the students’ 
answers. Then discuss some of the organi- 
zations which help people to meet other 
people and which sponsor activities that 
people can do together (community recrea- 
tion programs, church groups). Explain 
that these organizations help people meet 
their need for companionship and recrea- 
tion. 


© 


Il. PERFORMANCE EXPECTATION 





Mental Health 





2 


Jimmie is always get- 
ting into trouble. He 


Big Brother 
Program 





Mr. Smith drinks too | doesn't have a father. 


Each student should be able to list several 
organizations in his city that are available to 
help people in satisfying their needs. 


Bill is lonely. He is new 
in the city. He has no 
friends. 0 





much. He might lose 
his job if he doesn't 
stop drinking. 0 


He needs someone 
who will be a friend to 
him. O 


Family Counseling 
Service 





Mr. Lane can’t get 
along with people. He 
fights and loses his 
temper for no reason.) 








Ellen is just out of 
school. She wants to 
go to work and earn 
some money. 1 





Mrs. Berg fights with 
her husband. Mr. Berg 
yells at the children. 
The whole family is 
very unhappy. 0) 


Boys Club 





Alcoholics 
Anonymous 








Employment 
Service 
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6-D Where to Get Help in the City 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from tex- 
tual information and other data in order to 
reach conclusions. 
B. Concept: Cities contain both public and 
private sources of aid for citizens. 


II. PROCEDURE 

A. Let’s Talk About: Review the meaning of 
the words public and private. Discuss sev- 
eral areas in which a city provides public Cc: 
and private sources of aid for its citizens. 
For example, a citizen who is ill or hurt 
might call his personal physician (a private 
source of aid) or he might go to a free clinic 
or the emergency room of a city hospital 
(public sources of aid). 


sources of aid they can think of and under 
the heading “Private” all the private 
sources of aid they can think of for each 
situation. Have a city directory or a tele- 
phone directory available for reference. 
Make sure the students have the right tele- 
phone numbers for the sources listed. Help 
them to discover that some sources of aid 
may be better than others in specific situa- 
tions. 

Let’s Think About: Discuss what might be 
done to ensure that all people receive the 
same services. (More agencies and jobs are 
being created to deal with the poor and the 
problems of poverty.) 


B. Let’s Do: Tell the students to study the situ- I. PERFORMANCE EXPECTATION 
ations listed on page 30 in their Problems Each student should be able to list several 
Book. Then have them write under the sources of aid—public and private —that are 
heading “Public” all the possible public found in his neighborhood or city. 
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Get Help in the City 





Needs 


Public Private 





1. Incase of fire: 





2. Incase of theft: 





3. In case of illness or injury: 





4. Tofind ajob: 





5. To get job training: 





6. In case of emergency need 
for food, clothing, shelter 
(housing): 





7. In case we have trouble with 
the water: 





8. In case we have trouble with 
the gas: 





9. In case we need electricity: 
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Calcutta What Can We Learn from Calcutta? 


I. OBJECTIVES 
A. Basic Skills: Relating information from the 
text and other data and expressing it pic- 
torially. 
B. Concept: Calcutta has many problems. 


II. PROCEDURE 

A. Let’s Talk About: Discuss some of Cal- 
cutta’s problems. Explain that many people 
come to the city to escape the problems of 
hunger and war in the countryside. There- 
fore, the population of the city grows faster 
than jobs become available, and many 
people are unemployed or only partly em- 
ployed. The city has few factories and not 
enough workers with skills or education, 
and Calcutta’s school system is so inade- 
quate that few persons can get the training 
and education they need. 

B. Let’s Do: Have the students look at page 31 
in their Problems Book. In Row 1, have 
them draw pictures of poor village people 
coming to Calcutta with few belongings. 
(Photographs in the text can be used as 
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sources for these drawings.) In Row 2, 
have them draw pictures of the wide variety 
of businesses, factories, stores, and offices 
needed to provide jobs. In Row 3, have 
them draw symbols for raw materials, 
skilled workers, machines, businessmen, 
and government. In Row 4, have them sum 
up the problems of Calcutta: (1) too many 
unskilled workers come to the city; (2) not 
enough raw materials, skills, machines, 
businessmen, and government services are 
available. 


C. Let’s Think About: Discuss several ways in 


which life in Calcutta might be improved. 
Discuss the Indian city planners and the 
people who are trying to encourage neigh- 
borhood volunteers to work together to 
improve their city. 


Il. PERFORMANCE EXPECTATION 





Row 1 

More and more people 
come to Calcutta from 
the villages. 





Row 2 

Many different busi- 
nesses are needed to 
provide jobs. 





Row 3 Raw materials |Skilled workers} Machines | Businessmen 


In order for a city to 
have more business 
the following are 
needed: raw materials, 
skilled workers, ma- 
chines to produce 
faster, businessmen to 
take risks, and govern- 
ment to keep order and 
produce services. 

















Government 





Row 4 
Why do you think that 
Calcutta cannot pro- 
vide jobs for the people 
who come from the vil- 
lages? 














Each student should be able to list several of 
Calcutta’s problems and suggest one way in 
which some of the problems might be solved. 
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Singapore What Can We Learn from Singapore? 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach con- 
clusions. 
B. Concept: Singapore’s limited resources are 
offset by its excellent government and the 
strong civic pride of its people. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss how Singapore’s 
assets offset its limited resources—few raw 
materials, lack of land for industrial expan- 
sion, few savings. Explain that the govern- 
ment treats all the people fairly regardless 
of language, culture, or religion. It cares for 
the welfare of the people. It builds schools, 
trains good teachers, and supports public 
health and medical-care systems. It sends 
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for trained specialists to help plan Singa- 
pore’s land development—to build factories 
and other places to meet the needs of the 
people. The people take civic pride in sup- 
porting the government’s good policies. 

B. Let’s Do: Have the students look at pages 
32 and 33 in their Problems Book. Have 
them study each picture and then write on 
a separate sheet of paper the importance of 
each factor to Singapore. 

C. Let’s Think About: Discuss with the stu- 
dents whether the factors shown in the 
Problems Book exist in their city. 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list several as- 
sets of Singapore and explain how each has 
helped the city. 
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7-A Why Cities Are Where They Are 


I. OBJECTIVES 
A. Basic Skills: Map study skills: reading a 


map and using inductive reasoning. 


B. Concept: Cities are located where trans- 


portation is available. 


II. PROCEDURE 
A. Let’s Talk About: Discuss how and why 
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the location of cities is determined to an 
extent by the availability of transportation. 
Explain that transportation is necessary to 
bring together raw materials, workers, tools, 
and businessmen; to ship finished goods to 
markets; and to bring the goods and ser- 
vices not produced in the city to the people 
in the city. Then explain that cities first 
were located where rivers joined the sea or 
near inland rivers, and later were located 
along roads or railroads or where two 
means of transportation met. 


. Let’s Do: Have the students look at the map 


on page 34 in their Problems Book. Tell 
them to read each statement at the bottom 


of the page. Then have them locate each 
city on the map, using the information 
given, and write the name of each city next | 
to the proper dot. 


C. Let’s Think About: Discuss the students’ 


answers, Then ask the following questions: 

e Why were early cities located near 
rivers and oceans? 

e Why can cities today be located away 
from rivers and oceans? 

e If the railroad yards in Chicago closed 
down, how would food prices be af- 
fected? Why? 

e If New York’s harbor closed, how 
would the city’s trade be affected? 
Why? 

e Why do most cities with airports pre- 
fer not to ship all their goods by air- 
plane? 


Iii, PERFORMANCE EXPECTATION 
Each student should be able to list at least one 
reason why his city is located where it is. 


7-A Why Cities Are Where They Are 





Directions: Each sentence below tells about a city. Read 
each sentence. Find the dot for that city on the map. Then 
write the city’s name next to the right dot. 
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. Pittsburgh is located where three rivers meet. 

. New York has a good harbor. It is an important North Atlantic shipping port. 
. Chicago is a railway center, It has a good inland harbor. 

. Detroit is located near steel mills and water transportation. 

. Cincinnati is located on the Ohio River. 











7-B Why a City Is Where It Is 


I. OBJECTIVES 
A. Basic Skills: Map study skills: using a leg- 
end and matching pictorial information. 
B. Concept: The location of many cities was 
limited by natural or man-made features. 


Il. PROCEDURE 

A. Let’s Talk About: Discuss some of the nat- 
ural and man-made features that might 
have limited the location of a city. For ex- 
ample, sea resorts had to be near water, 
mining towns had to be near mineral de- 
posits, lumbering towns near forests, and 
ski resorts near snow and mountains. Cities 
were also located where good transporta- 
tion was available—where railroads and 
highways intersected so that goods could 
be moved quickly and easily. 

B. Let’s Do: Have the students look at page 35 
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in their Problems Book. Explain the sym- 
bols listed in the legend. Then tell the stu- 
dents that each round picture-map shows 
the natural or man-made features of a city 
on the map of the United States. Have them 
draw a line from the round picture-maps to 
the symbols of the same features on the 
map of the United States. Other cities, as 
well as the students’ own city, can be added 
to the map. 


C. Let’s Think About: Discuss the students’ 


answers. Ask them why each city is located 
where it is. Then discuss why cities today 
can be located almost anywhere. 


Il. PERFORMANCE EXPECTATION 


Each student should be able to list several 
ways in which the location of a city might 
be limited by natural or man-made features. 
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8-A Which City Will Grow? 


I. OBJECTIVES 


A. Basic Skills: Map study skills: drawing in- 
ferences from pictorial information in order 
to answer questions. 


B. Concept: The growth of a city depends on 
many factors. 


Hf. PROCEDURE 


A. Let’s Talk About: Discuss some of the fac- 
tors affecting the growth of a city. Explain 
that cities must have physical space in 
which to expand, good transportation in 
order to have access to raw materials and 
markets, and savings in order to attract new 
businesses and build new housing. 


B. Let’s Do: Have the students study the maps 
on page 36 in their Problems Book and then 
answer the questions on page 37 by writing 
an X in the proper space next to each ques- 
tion, or in both spaces if applicable. 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss how the policies of 
the local government affect the growth of 
the city. For example, zoning policies deter- 
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mine the amount of land available for new 
businesses and homes. Policies regarding 
the expansion of public utilities and public 
services determine how many businesses 
and homes can be built. Then ask the fol- 
lowing questions: 

e If you were the mayor of Baywood, 
what actions would you recommend 
be taken to help the city grow? What 
would you recommend as the mayor 
of Clayton? 

e If you were a citizen of Baywood, 
what actions would you recommend 
be taken to help the city grow? to slow 
the city’s growth? Ask yourself the 
same questions as a citizen of Clayton. 

e Which business would stimulate more 
growth in a city—a lumber mill or a 
furniture factory? (The furniture fac- 
tory, because it adds more value to 
the raw material) 


I. PERFORMANCE EXPECTATION 
Each student should be able to list several fac- 
tors affecting the growth of his city. 








1. Which city gets more taxes from business? 





2. Which city has a railroad? 





. Which city has an expressway? 





|. Which city has a shopping plaza? 





. Which city has a bigger ghetto? 





. Which city has better housing? 





. Which city has more business? 








. Which city will grow? 





. Can the industrial park in Claytonexpand? Yes (1) No 














. Can the box factory in Baywood expand? Yes [] No 




















8-B Goods from Far and Near 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


torial information and using inductive rea- 
soning. 


B. Concept: The growth of a city depends on 


the availability of food. 


II. PROCEDURE 
A. Let’s Talk About: Review Babylon as dis- 


cussed in the text and the idea that an agri- 
cultural surplus is necessary for cities to 
exist. Then discuss why cities that have 
abundant sources of food are more likely 
to grow than those that do not. Ask the 
following questions: 


tive value to city dwellers) 

e Why are some foods more difficult to 
ship from great distances than other 
foods are? (Food often must be re- 
frigerated; it often requires delicate 
handling; it might spoil.) 


. Let’s Do: Have the students look at page 38 


in their Problems Book. Tell them to decide 
where each food illustrated would be pro- 
duced in relation to New York City. Then 
have them write “near” or “far” in the box 
below each picture. 


C. Let’s Think About: Discuss the students’ 


answers. Then ask them what other kinds of 
foods would be produced far from cities or 
near cities. Discuss what happens to the 


e Why are some foods produced far 
from cities? (Differences in climate, 
availability of cheaper land, or greater 
amounts of land) 

e Why are some foods produced near 


prices of many foods when good farmland 
located close to cities is used for housing 
developments and other commercial uses. 


Iii. PERFORMANCE EXPECTATION 

cities? (Not much land required for Each student should be able to list three foods 
some foods, perishability of some produced near and three foods produced far 
farm products, and the product's rela- from his city. 


8-B Goods from Far and Near 




















New York City 
(Manhattan) 
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8-C The Growth of a City 


I. OBJECTIVES C. Let’s Think About: Discuss the students’ 
A. Basic Skills: Analyzing information in or- answers. Emphasize that their different an- 
der to reach conclusions. swers reflect the differences in their values. 
B. Concept: The growth of a city results from Discuss the following examples: 
many factors. e Low taxes might not mean that a city 
is a good place for business if taxes 
Ii. PROCEDURE are low at the expense of schools, con- 
A. Let’s Talk About: Review how economic, venient public transportation, or in- 
political, and cultural factors affect the sufficient public utilities. 
growth of a city. Explain that when a busi- e Some businessmen react unfavorably 
nessman is deciding whether to build a fac- to the lack of community recreational 
tory in a city, he considers not only the facilities. 
economic advantages but also the living e Some businessmen favor existing labor 
conditions for his employees (for example, unions because they provide an order- 
the recreational and educational opportuni- ly method for negotiating with work- 
ties in the city). ers, whereas others fear their effects 
B. Let’s Do: Have the students look at page 39 on production costs. 


in their Problems Book. Tell them to decide 
whether each of the statements listed at the 


right of the picture would encourage a busi- il. PERFORMANCE EXPECTATION 

nessman to locate a factory in a city. Have Each student should be able to list two atti- 
them write “yes” or “no” in the blank space tudes that would encourage the growth of a 
provided. city and two that would discourage its growth. 


8-C The Growth of a City 





Directions: Read the statements below. Would each en- 
courage a businessman to locate a new factory in a city? 
Write “yes” or “no” in the blank space provided. 


ite Cheap land is available. 

2. There are riots in inner-city neighborhoods. 
3. City government spends little on schools. 
4. City has many large industries. 

5. Workers belong to labor unions. 

6. City fines a factory for polluting the river. 


7. _______ City builds a new football stadium. 








8. City has high sales tax, low property tax. 


9. City government builds a new vocational 
training school. 


10. City is located 40 miles from a state ex- 
pressway. 
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8-D Jobs Cause the City to Grow 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


torial information in order to answer ques- 
tions. 


B. Concept: The growth of a city depends on 


the kinds of businesses and the size of the 
businesses that it attracts. 


II. PROCEDURE 
A. Let’s Talk About: Discuss why a city with 


many different kinds of businesses is more 
likely to keep growing over a long period of 
time than a city with only one kind of busi- 
ness. Explain that a city with many kinds 
of businesses can attract many people with 
different kinds of skills. 


B. Let’s Do: Have the students look at page 40 


40 


in their Problems Book. Discuss what is 
illustrated by each picture—how much is 


being produced, the number and kinds of 
workers hired, the market, and so on. Help 
the students discover that the pictures show 
one city in three stages of economic growth. 
Tell them to study the pictures and then 
write an X in the box under the heading 
“Picture 1,” “Picture 2,” or “Picture 3” to 
indicate their answer to each question. 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss some of the prob- 
lems faced by rapidly growing cities (water 
and air pollution, traffic problems, prob- 
lems of people from the countryside in ad- 
justing to city life, tensions in neighbor- 
hoods). 


Ii. PERFORMANCE EXPECTATION 
Each student should be able to list several fac- 
tors affecting the growth of cities and at least 
one problem that results from rapid growth. 


8-D Jobs Cause the City to Grow 





Picture 1. Picture 3. , 
When it has one industry. When it has few industries. When it has many industries. 





When does this city offer the most jobs and the highest 
income? 


Picture 1 Picture 2 Picture 3 





th 


When does this city offer the most jobs? 





2. 


When does this city have the most high-paying jobs? 





. If an industry closes or goes out of business, when are 


the workers most affected by bad times? 





. When does the government of the city have the most 


tax income? 





. When does the government of the city have the most 


expenses? 





. When are land prices the lowest? 





. When do people specialize the most? 





. When do young people move from the city? 











. When do young people move to the city? 

















8-E Paying the Costs in a Growing City 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: The people of a growing city en- 
joy its benefits but must bear its costs. 


II. PROCEDURE 
A. Let’s Talk About: Define the term urban 
sprawl. Explain that it refers to the un- 
planned spread of a city past its limits, 
stimulated by an extended freeway system. 
Then discuss some of the benefits and costs 
of living in a growing city. Explain that a 
growing city offers greater choices to peo- 
ple as producers and consumers. Empha- 
size the opportunities for varied employ- 
ment, for meeting people, for enjoying a 
broad cultural life. Then explain that a 
growing city also creates many incon- 
veniences for its citizens such as water and 
air pollution, traffic problems, and tensions 


Tell them to choose the benefits and costs 
that might result from the change illustrated 
in each picture. Then have them write the 
numbers of their choices in the proper 
blank space in the chart at the bottom of 
the page. 


C. Let’s Think About: Discuss the students’ 


answers. Then discuss how these costs and 
benefits can affect the people living in a 
growing city. For example, as chances of 
accidents increase, more people must pay 
for damages to cars, hospitalization costs, 
losses in income, disruptions to their fam- 
ily life, and so on. Then explain that costs 
and benefits are often expressed in terms of 
money, but that some things cannot be 
measured in these terms (for example, the 
feelings of people). For this reason city gov- 
ernments often have difficulty in convinc- 
ing citizens of what is good or bad for their 
community. 


between neighborhoods. Il. PERFORMANCE EXPECTATION 
B. Let’s Do: Have the students study the pic- Each student should be able to list some of the 
tures on page 41 in their Problems Book. benefits and costs of living in a growing city. 


8-E Paying the Costs in a Growing City 











Air pollution 

Sewerage problems 

People who are educated 

Higher taxes 

Good housing 

Traffic problems—increasing chances of accidents 
People moving to the city to look for jobs 

Open land being used up—urban sprawl 

Property becoming more valuable 

People living outside the city and working in the city 
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London Which Trading System Produced 
More Jobs and Income for London? 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: The greater the number of steps of 
production and distribution controlled by 
a city, the greater will be its income. 


II. PROCEDURE 

A. Let’s Talk About: Review the trading sys- 
tems of London as discussed in the text. 
Point out that London benefited most when 
it came to control both the production and 
the distribution of its goods. 

B. Let’s Do: Have the students look at pages 
42 and 43 in their Problems Book. Tell 
them to study both series of pictures and to 


London Which Trading System Produced 
More Jobs and Income for London? 





Directions: Pages 42 and 43 describe two differ- that produced more jobs and income for London. 
ent trading systems. Read these pages. Then Give reasons for your choice in the blank space 
mark an X in the box below the trading system provided on page 43. 





42 


Wool is cut on English 
farms. 


2 


London merchants buy 
raw wool. 


3 


Venetian ships carry 
raw wool to Bruges. 
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Bruges weavers pro- 
duce cloth. 








Bruges merchants sell 
cloth to London mer- 
chants. 


6 


Venetian ships carry 





cloth to London. 





7 


London merchants sell 
cloth to customers in 





London. 


8 


an 


London tailors make 
clothing. 





Ed 





write an X in the box under the trading sys- 
tem illustrated that was more productive 
for London. Then have them write the rea- 
sons for their choice in the blank space on 


page 43. 


C. Let’s Think About: Discuss the students’ 
answers. Help them discover that more jobs 
and income are created when a country 
produces finished goods rather than raw 


materials. 


I. PERFORMANCE EXPECTATION 


Each student should be able to describe how 
a city’s trading system might be changed in 
order to increase both its volume of trade and 


its income. 





Reasons: 

















Wool is cut on English 
farms. 


London merchants buy 
raw wool. 


Weavers in London 
produce cloth. 


London merchants buy 
cloth from London 
weavers. 





5 


London merchants sell 
the cloth to customers 
in London. 





6 


an 


London tailors make 
clothing. 





7 


London merchants sell 
cloth to merchants in 
other lands. 





8 


Cloth is shipped to 
other countries in Brit- 
ish ships. 
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Nairobi How Can the People of Kenya 
Make Nairobi an African City? 


I. 


OBJECTIVES 

A. Basic Skills: Using the problem-solving 
technique to answer questions. 

B. Concept: Nairobi reflects the problems cre- 
ated by the birth of the new nation of 
Kenya. 


Iii, PROCEDURE 


ed 


A. Let’s Talk About: Review the history of 
Nairobi as presented in the text. Discuss 
how the dominant position formerly held 
by the British and Asians has been chal- 
lenged by the Africans since Kenya became 
independent. Explain that it is a difficult 
challenge for many of the Africans in Nai- 
robi because they are not accustomed to 
urban life. 

B. Let’s Do: Have the students look at page 44 
in their Problems Book. Review the steps 
in the problem-solving technique (see 


Chapter 4, TRG). Then tell the students to 
read each question and write their answer 
in the blank space provided. 

C. Let’s Think About: Discuss the students’ 
answers. Explain that the main concern of 
Kenya today is that of justice. Then ask the 
students why Africanization is just and un- 
just. Point out that it is difficult to ensure 
justice to both groups—the one in power 
and the one out of power—but that this is 
being done as part of the peaceful transition 
of government. Then review the words of 
Jomo Kenyatta quoted in the text. Ask the 
students what this means in terms of equal- 
ity for Africans, Asians, and Europeans. 


il. PERFORMANCE EXPECTATION 


Each student should be able to describe the 
major problem facing the city of Nairobi. 


Nairobi How Can the People of Kenya 
Make Nairobi an African City? 





Step 4. What caused this problem for the people of Kenya? 


Directions: Decide what is the most important problem 
that the people of Nairobi face. Then read each question 
and write your answers in the blank space provided. 


Step 1. How do the people of Kenya recognize this problem? 








Step 2. Why should the people of Kenya worry about this problem? 








Step 3. How would the people of Kenya define the problem? 

















Step 5. How can the people of Kenya solve this problem? 








9-A What Is a Crime? 


I. OBJECTIVES 


A. Basic Skills: Drawing inferences from pic- 


torial information in order to reach conclu- 
sions and using inductive reasoning. 


B. Concept: A crime consists of three parts 


—understanding a standard of the commu- 
nity, the intent to violate this standard, and 
the action of violating it. 


Il. PROCEDURE 
A. Let’s Talk About: Define the term crime. 


Explain that there are standards in a com- 
munity called Jaws, which are held to be so 
important that the community considers it 
necessary to punish persons who violate 
them. Then explain that the intention to 
violate a law and the action of violating it 
constitute a crime. Point out that some 
standards are accepted by almost all people 
in civilized society to maintain peace, jus- 
tice, and equality—for example, crimes 
against persons (murder, robbery); crimes 
against property (theft, arson); crimes 
against regulations (traffic violations). Then 
point out that sometimes circumstances 
make a crime pardonable; for example, a 
person who is mentally ill and cannot rec- 
ognize the difference between right and 
wrong cannot have had the intention to 


9-A What Is a Crime? 





Directions: Look at each picture below. Does 
each picture show a crime? Mark an X in the 


box for “yes” or “no” below each picture. for each crime. 


What would be a fair punishment for each 
crime? Mark an X before the fair punishment 















































Social worker arran- 
ges free meals for boy. 


Man is placed on pro- 
bation. 


Boy's sentence is sus- 
pended. 


Man is sentenced to 
five years in prison. 


Boy must work one 
day for stand owner. 


Man receives death 
sentence. 


Boy must spend six 
months in reform 
school. 











Woman is sentenced 
to two years in prison. 


Woman receives an 
increase in salary. 


Woman is sentenced 
to life imprisonment. 


Woman is placed on 
probation. 








commit a crime. 


B. Let’s Do: Have the students look at the pic- 


C 


tures on page 45 in their Problems Book. 
Tell them to decide whether each picture 
illustrates a crime and to mark an X in the 
appropriate box below each picture. Then 
have them decide on a fair punishment for 
each crime by marking an X in the appro- 
priate blank space at the bottom of the 
page. 
Let’s Think About: Discuss the students’ 
answers. Then discuss the following ques- 
tions: 
e What is the community standard illus- 
trated in each picture? 
e Should the community standard be 
changed? 
e Did the wrongdoers intend to violate 
these standards? 
Then discuss the idea that laws do not al- 
ways reflect changes in society’s values, and 
that traditional punishments do not always 
offer the best solution for preventing crime 
and maintaining a just society. 


Il. PERFORMANCE EXPECTATION 


Each student should be able to explain the 
three parts of a crime. 
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9-B Due Process of Law 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions; using inductive reasoning. 
B. Concept: In our system of justice, due pro- 
cess of law protects the rights of citizens. 


Il. PROCEDURE 

A. Let’s Talk About: Define the term due 
process of law. Explain that it refers to the 
assurance of impartiality in pleading, evi- 
dence, and judgment. Then explain that a 
person who has been arrested is considered 
innocent until he is proven guilty and that 
the government must protect his rights. 
Point out that the accused person (defen- 
dant) is given every opportunity to defend 
himself and to have witnesses testify in his 
defense (review the occupational profiles, 
Chapter 9, TRG). 

B. Let’s Do: Have the students look at the pic- 
tures on pages 46 and 47 in their Problems 
Book. Explain that the pictures illustrate 


9-B Due Process of Law 





























the order of events in due process of law 
(arrest, arraignment, trial, and so on). Then 
have them read the captions on page 47 
and explain that they describe the events 
pictured but are not in order. Have them 
write the number of the picture correspond- 
ing to each caption in the blank space pro- 
vided. 

C. Let’s Think About: Discuss the students’ 
answers. Make sure they understand which 
person would make each statement. Then 
ask them whether they have seen any tele- 
vision programs concerned with due pro- 
cess of law. Discuss how these programs 
(about lawyers, trials, policemen) are re- 
lated to this exercise. Then discuss the pro- 
cess of appeal that protects the rights of 
persons who have been convicted. 


lil, PERFORMANCE EXPECTATION 
Each student should be able to define the terms 
trial, jury, defendant, and judge. 





Directions: Each sentence refers to one of the 
steps in the legal process. Find the picture that 
fits each sentence. Then write the number of the 
picture in the blank space provided. 
1. “Your trial will be five weeks from to- 
day, on May 7. Your bail will be $2,000.” 
2. “Is the man who entered your house 
in the courtroom?” “Yes, sir. He is.” 
3. ____ A man enters the Allens’ house. 
4, ____ “We, the jury, find the defendant guilty 
of burglary.” 
“| plead ‘not guilty’ to the charge.” 
“Miss Garcia, | was home watching TV 
at that time.” 
“Il sentence you to two years in the 
state prison.” 
“Yes, my husband was home with me 
watching TV all evening.” 
“You may remain silent if you wish. 
Anything you say may be used against 
you.” 
10. ___ “And so | ask you, members of the 
jury, to weigh the evidence carefully.” 
11. —__-_ “It was nighttime, wasn't it, Mr. Allen? 
Can you be sure it was the defendant 
you saw?" "Yes, ma’am. |’m sure.” 
12, ____ “Miss Garcia will serve as the public 
defender for you.” 
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10-A The Problem of Run-down Neighborhoods 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


torial information and using inductive rea- 
soning. 


B. Concept: People need to recognize the 


problem of run-down neighborhoods, to 
determine the causes of run-down neigh- 
borhoods, and to attempt to solve the prob- 
lem with the cooperation of individuals, 
businesses, and government. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss some of the 


causes of run-down neighborhoods. Ex- 
plain that as cities offered more opportuni- 
ties for employment, more people from 
rural areas, small towns, and abroad came 
to the cities looking for jobs. To meet the 
needs of these people, cheap, poorly con- 
structed houses were built and neighbor- 
hoods became overcrowded. Many of the 
houses became run-down, but they still 
stand because it is expensive to remove 
them. Then ask the students how individ- 
uals, businessmen, and the government are 
trying to solve the problem of run-down 
neighborhoods. (People are organizing to 
repair their homes; businessmen are build- 
ing well-constructed cheap housing for low- 


10-A The Problem of Run-down 
Neighborhoods 
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Many low-income families move to the city. city. 








Many families with many children move to the 





L 
This causesa ___________ problem. Thiscausesa ________ problem. 


Ways to solve the problem: 


Ways to solve the problem: 















































income families; the government has made 
laws concerning run-down buildings—those 
that are not safe and healthy are to be fixed 
or torn down.) 

B. Let’s Do: Have the students look at pages 
48 and 49 in their Problems Book. Tell 
them to decide what kind of problem is 
shown in each picture and then have them 
write their answer in the blank space pro- 
vided below the picture. For example, the 
first picture illustrates a condition that con- 
tributes to a housing problem, or to an 
unemployment problem. Encourage the 
students to identify different kinds of prob- 
lems, but have them write about only one 
solution to the problem they have defined. 

C. Let’s Think About: Discuss the students’ 
answers. Make sure that their answers re- 
flect the steps of the problem-solving ap- 
proach. Then discuss why the rebuilding 
of a city is never finished. (More people 
who need housing come to the city all the 
time; some housing is being improved, but 
other housing is deteriorating.) 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list several 
ways in which run-down neighborhoods in a 
city might be improved. 
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Government and other organizations don't act to 
Neighborhoods are run-down, solve problems in run-down neighborhoods. 





This causesa _________ problem. This causes a _________ problem. 
Ways to solve the problem: Ways to solve the problem: 



































10-B What Happened to the Old Neighborhood? 


I. OBJECTIVES 
Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: When an old neighborhood is re- 
built through urban renewal, both “goods” 
and “bads” result. 


II. PROCEDURE 

A. Let’s Talk About: Discuss some of the costs 
of rebuilding neighborhoods. For example, 
poor people’s housing is replaced with 
housing they cannot afford; small busi- 
nesses that rented space in the old buildings 
cannot afford to rent space in the new build- 
ings; feelings of neighborliness are de- 
stroyed. Then discuss some of the benefits 
of rebuilding neighborhoods. For example, 
people’s health is improved; the crime rate 
is lowered; people with high income remain 
in the city. 


B. Let’s Do: Have the students look at the pic- 


tures at the top of page 50 in their Problems 
Book. Explain that the picture on the left- 
hand side of the page illustrates an old resi- 
dential neighborhood in a city and that the 
picture on the upper right-hand side illus- 
trates the same neighborhood after it has 
been rebuilt. Then have the students write 
their answers to the questions at the bottom 
of the page in the blank spaces provided. 


. Let’s Think About: Discuss the students’ 


answers. Then ask them which is more 
important—preserving the feelings of neigh- 
borliness in the old neighborhoods or im- 
proving the health of the people through 
urban renewal. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list several of 
the “goods” and “bads” of urban renewal. 


10-B What Happened to the 


Old Neighborhood? 





Old Neighborhood Rebuilt Neighborhood 














50 


1. What is good about the old neighborhood? 2. What is good about the rebuilt neighbor- 
hood ?. What. Is bad? 22.2.0 




















11-A How Do People Travel in the City? 


I. OBJECTIVES 
A. Basic Skills: Map study skills: reading a 


indicate which of the possible ways of travel 
are available for persons living in each 


map and using a legend in order to make 
decisions. 

B. Concept: The development of transporta- 
tion changed the pattern of life of people in 
cities and in the countryside. 


home by writing their answers in the space 
next to each letter. (The correct answers: 
A, B, H—bus line, superhighway; C—train, 
superhighway; D, E, F—superhighway; G— 
bus line, train) Homes D, E, and F are 


located in the same neighborhood, so stu- 
II. PROCEDURE dents might suggest that a car pool be 

A. Let’s Talk About: Discuss the different formed. 
means of transportation available in a city, C. Let’s Think About: Discuss the implica- 
such as superhighways, buses, and trains. tions of an increasingly mobile population. 
Then discuss how better and faster auto- (People travel farther and more often; rural 
mobiles and public transportation have families come to cities to face problems of 
changed family life by making it possible poverty and helplessness; city families 
for people to live in one neighborhood, move more often from city to city.) 
work somewhere else, and travel to places 
of recreation. 

B. Let’s Do: Have the students look at page 51 
in their Problems Book. Explain the sym- 
bols in the legend, and have the students 
locate them on the map. Then tell them to 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list the various 
means of transportation the members of his 
family take to work or school. 


11-A How Do People Travel in the City? 





Directions: The people who live in homes A, B, 
C, D, E, F, G, and H all work in downtown Midcity. 
They must find the best way to get to work each 
day. Study the map and decide how each person 
should get to work. If a person has more than one 
choice, mark both choices in the space given. 
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11-B Should They Raise the Fare? 


I. OBJECTIVES 


A. Basic Skills; Drawing inferences from pic- 


torial information and other data in order 
to answer questions. 


B. Concept: The price for using public trans- 


portation systems, if these systems are to be 
effective, must be such that people will 
want to use them. 


If. PROCEDURE 


A. Let’s Talk About: Discuss the problems 


faced by owners of public transportation 
systems (maintaining old and buying new 
equipment and meeting higher wage de- 
mands by labor while trying to make a 
profit). Then discuss several problems 
caused by public transportation systems 
(air pollution, traffic congestion, accidents, 
and so on). 


B. Let’s Do: Have the students study the pic- 


tures and information on page 52 in their 
Problems Book. Help them work the mathe- 


matical problems described in picture 4. 
Then have them answer the questions at the 
bottom of the page by writing an X in the 
blank space next to the solution they think 
is best. Other possible solutions are city 
ownership of transportation companies and 
city loans for new equipment. 

C. Let’s Think About: Discuss several ways in 
which man is trying to solve problems cre- 
ated by the need for more public transpor- 
tation. For example, science is finding ways 
to prevent air pollution; laws help to con- 
trol traffic congestion and accidents; and 
city planners are finding ways to establish 
a balance between private and public trans- 
portation. 


lif. PERFORMANCE EXPECTATION 
Each student should be able to list several 
problems caused by transportation systems in 
his own neighborhood or city and suggest a 
possible solution for each. 


11-B Should They Raise the Fare? 
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How much income did the 
bus company get each day? 


ay | TTT 


After the raise, 1,000 people rode buses each 
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“on 
3. Many people stop riding the bus and drive their 
cars to work. 


day. How much income did the bus company 
get each day? 








What could the city do to solve the traffic 
problem? 
(Choose the one you think is best.) 


. Pay overtime to police for untangling traffic 
jams. 


. Give the bus company money so it can keep 
the fare at 25 cents. 


. Other solutions 


. Widen the streets. 
. Put in more traffic lights. 
. Make more parking space for cars. 


























12-A The “Goods” and the “Bads” 


I. OBJECTIVES illustrates a “good” or a “bad” produced 
A. Basic Skills: Drawing inferences from pic- by a factory and to write “good” or “bad” 


torial information in order to reach conclu- 
sions. 


B. Concept: When people produce “goods” 


they also produce “bads.” 


II. PROCEDURE 
A. Let’s Talk About: Discuss how factory- 


produced goods have made life more com- 
fortable for everyone (appliances, furniture, 
packaged frozen dinners, and so on). Then 
discuss the fact that whenever a factory is 
producing “goods,” it is also producing a 
large number of “‘bads.” (Valuable forest 
land is consumed by lumber companies; 
open land is littered with paper and cans; 
rivers are polluted with industrial wastes; 
and so on.) 

. Let’s Do: Have the students look at the pic- 
tures on page 53 in their Problems Book. 
Tell them to decide whether each picture 


12-A The “Goods” and the “Bads” 


in the box below each picture. Then have 
them draw a line from each “good” to its 
corresponding “‘bad.”’ 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss how consumers, pro- 
ducers, and government might help solve 
the problems of “‘bads” produced by fac- 
tories. (Consumers could demand fewer 
luxury goods such as packaged frozen 
foods and large automobiles; producers 
could install antipollution devices; govern- 
ment could charge producers a fee accord- 
ing to the extent of pollution.) 


lil. PERFORMANCE EXPECTATION 
Each student should be able to list the “bads” 
that resulted from the production of several 
“goods” in his classroom and to suggest a 
possible solution to each “bad.” 
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12-B What Will Happen to the Environment? 


I. OBJECTIVES 
A. Basic Skills: Interpreting pictorial informa- 


tion in order to complete an evaluation 
matrix; using inductive reasoning and mak- 
ing value judgments. 


B. Concept: People must make value judg- 


ments about the consequences of industrial 
impact on the environment. 


Il, PROCEDURE 
A. Let’s Talk About: Discuss the term envi- 


54 


ronmental impact. Explain that when a fac- 
tory or power plant is built, the environ- 
ment, as well as the way people live, is 
affected. Then explain that the action of 
building the factory or power plant has a 
positive or negative impact on the environ- 
ment. Point out that it is important for city 
planners, government officials, and fac- 


tory owners to identify the aspects of the 
environment that might be affected by a 
new factory or power plant and to make 
value judgments about whether the impact 
on the environment will be good or bad. 


B. Let’s Do: Have the students look at the pic- 


ture of the Pineboro area on page 54 in 
their Problems Book. Point out the location 
of the power plant in the upper left-hand 
corner of the page. Then tell them to look 
at the environmental impact matrix on page 
55 in their Problems Book. (The matrix is a 
simplified version of one created by the 
U.S. Geological Survey.) Then explain 
that the matrix is to be used in conjunction 
with the illustration of the Pineboro area on 
page 54. Help the students to identify all 
the actions at the top of the matrix that are 
associated with the building of the power 
plant in the Pineboro area. Tell them to put 


12-B What Will Happen to the Environment? 
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an X at the top of each of these columns. 
Help them to identify all characteristics of 
the environment at the side of the matrix 
that the power plant will affect and to put an 
X in each of these columns. Then tell them 
to decide how each of the actions checked 
will affect each of the characteristics 
checked and to write LG, LB, SG, and SB 
(EGe-—alarse. po0d. LE Be=_=laree, bad, 
SG = small good, SB = small bad) in the 
appropriate spaces in the matrix. For ex- 
ample, if the action of “dumping wastes 
into streams” might have a large bad effect 
on the environmental characteristic ‘‘fish,” 
LB should be written in that space in the 
matrix. If a certain action might have no 
effect on a particular characteristic, the 
space in the matrix should be left blank. 

. Let’s Think About: Discuss the students’ 
answers. Then discuss their reasons for the 


value judgments they made in completing 
their matrixes. Ask them to decide whether 
the action (the power plant) would have a 
positive or negative effect on the environ- 
ment. Make sure they understand the diffi- 
culty of determining the impact on the en- 
vironment—that value judgments are made 
because there is no way to identify the costs 
in money of polluting the air, water, and 
land. Then ask them to decide which is 
more important for the Pineboro area—pro- 
tection of the environment or technological- 
industrial growth. Ask them whether these 
two goals are mutually exclusive. 


lil. PERFORMANCE EXPECTATION 
Each student should be able to state which 
goal—protection of the environment or tech- 
nological growth—he thinks is more important 
and to give several reasons for his answer. 
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13-A Planning Land Use for Keeping 
Neighborhoods Happy 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: The best city planning is done in 
such a way that neighbors feel happy about 
each other. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss why it is im- 
portant that neighborhoods be planned. 
Explain that when neighborhoods are 
planned, all the systems—transportation, 
sewage, school, housing, and so on—are 
coordinated to meet the wants and needs of 
the residents. Then explain that neighbor- 
hoods must also be planned so that people 
are happy about their neighbors. Point out 
that when neighborhoods are not planned 
the systems are not coordinated and, con- 
sequently, people are often unhappy about 


13-A Planning Land Use for Keeping 
Neighborhoods Happy 





Directions: Suppose your city lets landowners use their 
land any way they want to use it. How will these neighbors 
feel about each other? Look at each picture. How does 
each owner feel about his neighbor? 
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their neighbors. 

B. Let’s Do: Have the students look at the pic- 
tures on pages 56 and 57 in their Problems 
Book. Tell them to study each set of pic- 
tures, decide how each owner feels about 
his neighbor, and mark an X in the appro- 
priate box. 

C. Let’s Think About: Discuss the students’ 
answers. Then discuss the following ques- 
tions: 

e Js it important for neighborhoods to 
be planned so that neighbors are 
happy? 

e Should neighborhoods be planned 
only to the extent that neighbors 
neither hurt nor benefit one another? 


Il. PERFORMANCE EXPECTATION 
Each student should be able to state which 
neighborhood goals he thinks are most impor- 
tant and to give a reason for each choice. 
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Which of these land uses would you allow, and 


Now, suppose you have been hired by the city Which would you not allow? 

council to be the city planner. The sign on your Not 

desk reads: Allow Allow 
If either neighbor hurts the 
other. 

CITY PLANNER OF ______ If either neighbor benefits the 
other. 

—____— If the two neighbors neither 
hurt nor benefit each other. 


NAME 























13-B What Should Planners Study to 


Solve These Problems? 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


torial information in order to reach conclu- 
sions. 


B. Concept: City planners should coordinate 


changes in the subsystems of a city. 


Il. PROCEDURE 
A. Let’s Talk About: Review the systems of a 


city. Then discuss how a change in one sys- 
tem might affect other systems and bring 
about changes in a city. For example, a 
new high-rise building might affect both 
transportation (more people using public 
transportation or driving cars) and business 


Point out the list of systems numbered at 
the top of the page. Then tell them to circle 
the numbers under each picture that repre- 
sent the systems that should be studied in 
order to solve the problem illustrated. En- 
courage them to identify systems that might 
at first seem unrelated to the problem illus- 
trated. 

C. Let’s Think About: Discuss several prob- 
lems that might arise if unplanned changes 
are made in a city. For example, city plan- 
ners might route a new freeway through a 
neighborhood without considering the pos- 
sible bad effects on the people living there. 


(more people to consume goods and ser- Iii. PERFORMANCE EXPECTATION 


vices) in its area. 


B. Let’s Do: Have the students study each pic- 
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ture on page 58 in their Problems Book. 


Each student should be able to list several 
ways in which a change in one system in the 
city might affect other systems. 


13-B What Should Planners Study to 
Solve These Problems? 





1. Business (jobs) 
6. Transportation 


Which systems must the city planner study to prevent these problems? 


Systems 


2. Legal 3. Street 4. Communications 5. Park 
7. Health 8. School 9. Housing 10. Sewerage 
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13-C Where Will You Locate? 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 


in their Problems Book. Tell them to study 
the picture and decide which location 


torial information in order to reach conclu- 
sions. 


B. Concept: City planners should coordinate 


changes in the systems of a city in a way 
that is responsive to the needs of the people. 


would be best for each of the projects listed 
at the top of the page. Then have them 
write the letter of the best location in the 
blank space next to each project. 


. Let’s Think About: Discuss the students’ 


answers. Make sure the students have good 
reasons for their choices. Then discuss the 
costs and benefits of new projects to the in- 


II. PROCEDURE 

A. Let’s Talk About: Discuss how city plan- 
ners determine the locations of parks, dividuals and to the city (higher taxes, less 
schools, and so on. Explain that planners open land, better schools and housing for 
consider the location of the land, the many people). 
amount of land available, the topography 
of the land, zoning restrictions, number of 
people affected, and so on. For example, a 
park is often located in a wooded area, 
whereas a shopping center would be located 
near a highway or a heavily traveled street. 


If. PERFORMANCE EXPECTATION 
Each student should be able to list several rea- 
sons for or against the location of a recently 
constructed building in his city. If no buildings 
Then ask the students how the needs and have been constructed recently in his area, the 
wants of the people might influence the student should give several reasons for or 
city planners. against the location of his school or another 
B. Let’s Do: Have the students look at page 59 building. 


138-C Where Will You Locate? 





1. A picnic ground 

2. Ashopping center 

3. Houses built according to the plans of individual owners 
4, Lookout Park 

5. Factories and warehouses 

6. An elementary school 

7. Land for a large housing project of single homes 
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Rotterdam Planners Determine Where 
New Businesses Can Be Built 


I. OBJECTIVES 
A. Basic Skills: Map study skills; reading a 
map and using inductive reasoning. 
B. Concept: In some countries, regional plan- 
ning encourages efficient industrial growth. 


If. PROCEDURE 

A. Let’s Talk About: Discuss why Dutch plan- 
ners encourage cities to specialize in the 
production of some goods and services. Ex- 
plain that encouraging specialization rather 
than allowing each city to compete for new 
businesses ensures efficient use of the Dutch 
resources. 

B. Let’s Do: Have the students look at page 60 
in their Problems Book. Explain that each 
of the businesses listed on the page wants 


to build in one of the cities located on the 
map. Tell them to study the map and decide 
which city is best suited for each business. 
Then have them write the letter of the city 
in the appropriate blank. 

C. Let’s Think About: Discuss the students’ 
answers. Make sure they have logical rea- 
sons for their choices. Then discuss whether 
specialization is always good for a city (re- 
view the concepts discussed in Chapter 8). 


if. PERFORMANCE EXPECTATION 
Each student should be able to list several 
other kinds of businesses that might be at- 
tracted to each city and to give logical reasons 
why each should or should not be allowed to 
build there. 


Rotterdam Planners Determine Where 


New Businesses Can Be Built 
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In which city would planner 
permit the following to b 
built? 


1. Anoil refinery 
. Acanning factory 


. Acoal mine 


2. 
3. A furniture factory 
5. 
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Edmonton and Calgary Why Are These 
Cities Growing Rapidly? 


I. OBJECTIVES Tell them to put an X in the box in the lower 
A. Basic Skills: Interpreting pictorial informa- right-hand corner of each picture illustrat- 
tion in order to reach conclusions. ing a reason why Edmonton and Calgary 

B. Concept: Because Edmonton and Calgary are growing very rapidly. 
are located in rich farmland and near valu- C. Let’s Think About: Discuss the students’ 
able raw materials, both cities are growing answers. Then discuss some of the mea- 
very rapidly. sures these cities are taking to ensure an 


orderly growth pattern. 
II. PROCEDURE 


A. Let’s Talk About: Review the reasons for 


the growth of Edmonton and Calgary as Il. PERFORMANCE EXPECTATION 
presented in the text. Each student should be able to list several rea- 

B. Let’s Do: Have the students look at the pic- sons why careful planning is particularly im- 
tures on page 61 in their Problems Book. portant in rapidly growing cities. 


Edmonton and Calgary Why Are These 
Cities Growing Rapidly? 
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Epilogue Looking Ahead: You 


I. OBJECTIVES 
A. Basic Skills: Using inductive reasoning in 
order to answer questions. 
B. Concept: Specialists today give much 
thought to the future of cities. 


II. PROCEDURE 

A. Let’s Talk About: Review how cities can 
meet the needs and desires of the people 
(economic; political; sociological, includ- 
ing physical, psychological, and spiritual; 
cultural). 

B. Let’s Do: Have the students look at pages 
62 and 63 in their Problems Book. Tell 
them to pretend they are studying to be 
city planners. Explain that they will use 


Epilogue Looking Ahead: You 


Directions: You, too, must have some ideas of what 
makes a city a good place to live. Think about the follow- 
ing questions and then answer them in your own words. 


1. Would you like to live in a place where your 4. Should owners of land in cities be able to use 
family could have lots of land around you? the land any way they want to? Yes No 
Yes No Why? 





Why? 














2. Would you like to live where neighbors are —_—§_ Should cities have rules about how the land 
close together so that you could see them can be used? Yes No 


often and talk to them face to face? 
Yes No Why? 





Why? 











3. Do you think talking over the telephone is _& Should there be parks and playgrounds in all 
just as good as seeing people face to face? Parts of the city? Yes No 
Yes No Ry?  — ———————Ee 


Why? 








their ideas to plan the cities of the future. 
Then have them answer each question in 


the blank space provided. 


Let’s Think About: Discuss the students’ 
answers. Then discuss how the future of a 
city will depend on the commitment of its 
citizens to exchanging their ideas, to re- 
specting each useful contribution, to resolv- 
ing their conflicts peaceably, and to devel- 


oping a loyalty to their city. 


It. PERFORMANCE EXPECTATION 


Each student should be able to list several 
ways in which life in his city might be im- 
proved. 








7. Do you think that buildings in cities should 
all be different? Yes No 


Why? 








. Should all the old buildings in a city be torn 
down? Yes No 


Why? 








. Do you think it is important to have open 
places where people can come together as 
in the Agora in Athens? Yes No 


Why? 








. Should people in cities build more express- 
ways for more cars? Yes No 


Or should they build more train and bus sys- 
tems to carry people in cities? Yes No 


Why? 





11. Do you think that having places to walk helps 


make a city a good place to live? 
Yes No 


Why? 











These are only a few of the questions one can ask 
about making cities better. If you keep on thinking 
and asking questions, you may be able to dis- 
cover new ways to help cities grow and be better 
places to live. 


Do you have ideas about some things you would 
like to see in a city when you grow up? 
What are some of your ideas? 
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